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ABSTRACT 

This document describes th^ procedures which were 
'followed in conducting a ' training program inthe Taylor County^ 
•Georgia Public School System. The program. whl.ch was. conducted focused 
on training high school students in performing appropriately 
assertive hehavior in various' social situations. In this program^ a 
number, of high school students were selected on the basis of their 
leadership potential and emotional maturity. These students were 
given assertive training^ as- well as training and 'practice , in the 
conduct of disctission groups'. This activity constituted Plaase I,of- 
the project. Phase II consisted of assigning other students 
/Volunteering to participate in the training program to discussion 
groups/ each of which had 10-13 members. Each group was led by two of 
the students who had been trained in Phas^e I. Wtfile the foregoing 
describes the approach used in the Taylor County project^ the^ 
material presented in subsequent sections can be modified to fit 
other requirements. One modification which occurred in the course of 
this project was an expansion of the initial focus on appropriately 
assertive behavior to o^e which included all aspects of interpersonal 
relations. (Author) 
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OVERVIEW 



This document d"6scribes the procedures which were followed in- 
conducting a training program in the Taylor. County, Georgia Publi^: 
School System, The program which was conducted focused on training 
high -school students in performing appropriately assertive behavior 

i,ri various social situations. •. , 

■■f ■ 

In this program^ a number of high school students were selected 
onithe basis of their leadership potential and emotional maturity. 
These students were given^assertive trainings as well as training 
and practice in the conduct of discussion groups. This activity 



constituted\Pl>a^ I of the project. Phase II consisted of assigning 
other ^.ttidfents volunteering, to participate in the. training program 
Jt6 discussion groups, each of which had 10-13 members. Each group 



' was 



led by two of the. students which had been trained in Phase' I. 
lile the foregoing . describes the approach used in the Taylor 




Coutvcy project, the material" pres ented in subsequent sections can© 
be-modified to fit other re,quirements. One modification' which 
occurred in the course of this project was an expansion pf ^he 
^"^initi^l focu^-.on appropriately assertive behavior to one which^J^-^^ 
eluded all aspects of interpersonal relations^i^--^' . ^ 
An' individual selectjed---to-''"Terv^ for thig 

^^'^ogrk^ have* a background in the behavioral science^^ and some 

Vi Qxperience in conducting training programs. 
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ASSERTIVE TRAINING PROGRAM 



Intended Personnel : . ' ^ . . 

Phase 1. Volunteer high schoolr-students selected for 
leadership potential and emotional maturity. 

Phase 2 . Volunteer high school students. . r' 

P|o^ram Description : This training program consists of selected 
readings (optional) , discussion of those readings with the Training 
Coordinator (optional), lecture-discussion with the Training 
Coordinator who will conduct the. group assertivp training, and 
participation a-^ a trainee in group assertive training. 

Objectives : Tlie training \obj ectives of Phase 1 are to tr;ain the ^ , 

selected students to be. (1) appropriately assertive themselves and 

to (2) conduct group assertive training • for peers. ^ , 

The training objective of Phase .2 is to train volunt'eer stud^nts^.--'-^' 
to be appropriately assertive. .^-'"^"'"^ 
Procedure ; The procedures_sjub-s-aitfe"H in eacl> of the following options 
should^.b.e—f'O'l'Iowed in the conduct of this training; . . " 

-Option I. • Tlie list of selected readings is included in the ^ 
training program (see Assertive Training Reading 
List), . ^ ' \ 

Phase/^1 . 

1,, Assigned readings will b*e completed, % - ' 

/• ^ ^ 

2, The Training- Coorditiator will rfeview the readin'gs with • . 

/ • . 

each student to assess the student *s level of understanding 
' of aa^ertive training. Available audio and video tapes 
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.. 

will be used in these discussions'. 

3. The T.raining Coordinator will conduct the introductory 
Group Assertive Training Lecture-Discussion for the 
students . • ' ..'^ ' v. • 

4. The'students will be formed into assertive training 
groups of 10-13 Tneinbers, ' , ^ 

5. » Participation in the group will continue until the 

■ student has ^participated in a' specified number of r.olB-^ 
"play's and the Training Coordinator- judges that the 
student's ojc^xi- -behavior is appropriately assertive. 
■ Upon completion of the first half of this activity, 

. 7 * :■ . - ■ 

the Training Coordinator will- conduct the Group-Leader 
Lecture-Discussion for tlie 'students. Following this 
' - lecture, each student in^^tl^^ group should be selected 
to serve as group leader for at least one role-.play» 

6; Assertive Training Data Sheets for all students partici- 
parting .in this training should "be retained by the i 
Training ICoardinator . . ^ 

Phase 2 . ; 

1. The Training Coordinator .will conduct the introductory 
Group Assertive Training Lecture-Discussion foi? the 
students. • , ' . . 

2. .Eaeh student who was "selected at the end of Phase «1 to 

become an Assertive Training Group Leader will be paired 
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with another student, and these .^two will be placed in 
charge' of a group comprised of volunteer students, 
with each student leader' s work supervised by . the Train-, 
ing Coordinator until such time as the training is judged 
to be completed, -> . " 

ion TI. — The list of selected .readings is not included in 
the training program. 
Phase 1 . . 

1. The Training Coordinator will- conduct ttie introductory ; 
Group .Assertive Training Lectuf e-Discu&sion for the 
selected students. 

2. The students will be formed into assertive training 
groups of 10-13 members, . 

3. Participation in the group will continue until the 
student has participated in ^ specified number of 

' role-plays and the Training Coordinator judges that the 
student's ovm behavior is appropriately assertive. 
Upon completion of the firSfhalf. of this activity, the 
Training Coordinator will ponduct the Groifp-Leader Lecture- 
Discussion for the students. Following this lecture, each 
student in the g-roup should be s^elected to serve as group 
leader .for . at least one role-play. .. ' ' . 

4> Assertive Training Data Sfieets for all students partici- 
• pat ing. in this training should be retained by 'the 
Training Coordinator. 

8 



Phase 2 . ' ' ' • 

1. The Training Coordinator will conduct' the introduN^ tory. 
Group Assertive Training Lecture-Discusslon for the 
volunteer students • 

2. These students will be formed into assertive training 

■ * ■ ^ .. • 

groups. 

3. Each student who. was selected at the end of Phase 1 to 
become an..Assertive Training Group Leader will be paired. 
w^Lth another student, and these two will be. pla.ced in 

. charge of a group comprised of, the volunteer stud^ts, 
• with each studeirt leader ' s work supervised by the 
Training Coordinator until such time, as the training 
is judged to be completed. 
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READING-DISCUSSION NOTES 
AS.SJIRTIVE TRAINING 
(OPTIONAL) ^ , — 

Intended Personnel : Volunteer high school students selected for their- 
'leadeVship potential and emotional maturity who are to undergo both 
assertive training and training designed to prepare them to'.f unction 
as Group Assertive Trainirig Leaders. o 
Time Required : Reading assignments are to be completed on , a proficienc 
basisi i.e., the time will vary aiijiong' the individu.als involved.^ 

Discussion Leader : The Training Coordinator who will serve as 

/ ' * . 

discussion leader should be experienced in the conduct of group 

.assertive t/aining. . • 

Material Required : * " 

1. Assertive Training Reading List (copy for each student). 

Audio tap^^s by Lazarus: j ^ 

a/ Thoughts and- Feelings ' ' . 

b. - 'Estatlishi ng. Self -Worth 
? * „ 

c . . Developing Emiotional Freedom 

3. Video tape by Turner: . • . 

Assertive Training 
Ffeocedtire: ' . 

1. Assign reading' list. Students should be instructed • to 
read in the order indicated to the extent tha^t . the 
references are available at -the time reqfered. 
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\^rhen the students have completed Your Perfect Right , 

• introduce' the Lazarus tapes and discuss group* assertive 

training techniques (generally fallowing the model . 

indicated in Your Perfect Right ). Discussion sessions 

should be scheduled no less frequently than every other 

day. " : . ■ 

As each subsequent article is completed, include its 

- / \ \ \ 

contents in the discussion in order to assure student' 

comprehension of x't» . 

Approximately upon completion by the students of the 
f irst half of' the readings , view ^Turner * s video tape 

. • ■* \ - ■ V 

and point out to the students his use of modeling and 
positive reinforcing techniquep.^' 



When the students'^have compl.e'S^d at least half of the 
r eading '|jist , they should be formed Into assertive 
training groups with at- least' ten students in each group. 
Discussion, of the readings with the 's.tud^Qts^^^^^^^ 
mechanisms and events associated, wTth 'groCp as-sertive. 
•training should contirwie until ^-^t'he As^^ertive' T^raining ^■ 



Reading List has been completedrr- 



y LECTURE-DISCUSSION NOTES 
AS-SERTIVE TRAININO>^ 





Intended Personnel ; 

Phase 1 . Students sel^eT^ed on the basis of leadership 

' potential and '^^motl^nal 'maturity who may serve 

' ' as Assertive Training Group Leaders in Phase 2. 

Please 2 . All students volunteering to participate in 
^ ■ • ' „ " % . 

assertive training groups, , ' . 

"Personnel Grouping : The' lecture-discussion should be delivered to the 

students formed into groups t5f approximately. 12 stlidents each, -^^^^^^^^^ 

Scheduled Presentation : • . « • 

Phase I . If Assertive Training Option I is used, this lecr.ure- 

discussion should be presented following completion of at least the 

first half of the Assertive^ Training Reading List and the discussion of 

^ 

those readings with the Training Coordinator (see/ Reading Discussion 
Notes). ' . 

In the event that Assertive Trailing Option II is selected, 
this lecture-discussion should be presented ^at thi /time of the initia!" 
meeting. *' . . 

Phase II . This lecture-discussion, should be presented at 
the time of the first meeting. 

Presenter : This lecture-discussion is intended to he presented by the ^ 

i ^ 

Training Coordinator. 

Material Required ; Chalkboard or other writing surface of sufficient 
size for simultaneous viewing by all trainees. 
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Outline: 



1. , Tntroduction--discuss the- i^nportance of appropriate . 

interpersonal relations. • . 

2. - Construct visual a^ds to intrbduc/e/non-asser tive 
— * . / 

* • .^ ^ • / ' * ' " 

(passive^, Submissive, non-reacti/i^^fe-) , assertive, anH J" 

^aggressive (over-reactive) beh^Viors . Discuss unpleasant 

side- effects and the advantages of "winning." 

3. Present 'the -seven-step Assertive Training Model. 

a. . List each step on the chalKboard. y 

b. Discuss each step as it is listed. 

4/ Emphasize the need Jcor Transfer of Training and ^or 

. ending- .all role-play -sequences on a -positave note. / 
'5. Empha-size 'the use of a shaping model atid to t^'%^eliance 
- on po^tive reinforcement. ' 
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; ;■ VISUAL AIDS • 

. / 



« 

1. 


<^ • Interactive. Behavior 


Continuum ^ 

* o . 




Submissive • 


Assertive 


0 Aggressive 


Are ob2€;ctives 

1 1 G 1 1 53 1 1 "\7 n — 

LI o Li d X J. y \j u > , 

tained? 


^ . ■ No 


■ Yes . 


Yes 


Un-p leas ant 
consequences 
of behavior? 


Yes 


No 


Yes . - ' 


Examples 

•V'..: 

' * '7, '-' 


. Low /Self-esteem: 
Depression 
An^^iety 
Withdrawal 




R'ejection^ 
Dislike * 
Anxiety 
Target of 
aggression 



THE GROUP ASSERTIVE TRAINING MOPfeL 
2. Step 1. Investigate . " 

^Step 2. Role-;play • ■ . 

Step 3; Feedback and Guidance 
Step 4. ^ Model 

Step 5. Feedback and Guidance 
Step 6. Rehearsal 
Step 7. Reinforcement. 
. T.O.T. 



i Content Description : This sectiou presents general information to be 
included in the^ lecture. '^It is not intended that this constitute a 
comprehensive listing of all content to be covered, but, .rather, is 
intended to serve as the core of the lecture, with the selection of 
additional material left to the discretion of the Training Coordinator. 

1. introduction - Everyone interacts with a wide variety 
and a large number of others each day. The purpose of 
this training is to increase the individual's competence 
■ ' V.tin interpersonal relations. Most people have been in 
' situations which they felt that they did not handle as 
well as they might have. This training pro^gram is 
intended to help people deal more effectively with 
others', in a variety of situations. ■ To be successful, 
* . we need the 'ability to de'al effectively with others. 



Training Note . ^ ■ • 

1. , It should: be. kept in mind that student par ticipataon ^.s not onj.y 
desirable, but.may prove critical to the effectiveness of the 
- training program. Attempt' to involve the students to the maximum 
feasible extent. 



2. Description of visual aids and associated lecture 
material - * 

a. INTERACTIVE BEHAVIOR CONTINUUM^' ' ' • 



there is- a range of ways in which we can , act with 
others. Many of us havef over time, developed a 

general way of acting with others. The extremes of 

c ■ 

this range are aggressive and submissive . While few 
peoples* behavior is like either of these extremes 
all the time , we can say that some people are generally 
submissive or aggressive in dealing with others. The 
generally aggressive person tends to run over 'other 

\ 

people and take advantage 't>f- . them. The general>Ly 

■ ■ , _ \, 

submissive person tends to do what other people wantj^, 

and is taken advantage of. * ' t» 



' ■ -Training Notes , 

1. ■ Do ndt make any reference to the assertive positio^n until both 

.aggressive and submissive behavioral styles have been completely 
. dis.cussed.^ ' 

2. Discuss' the probability of each style, facilitating the acquisition 
■ of objectives^ or of "winnlgig" in social situations. 

3. Discuss the extent to which unpleasant consequences can be elicited 
by each of the two behavioral-styles. , ^ 

4. Cover the types of consequences which might'^cur 'for both the 
generally aggressive and generally submissive style. ' 
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There is a behavioral r;^feyle that falls .between these two extremes. 
This style has been called assertive . Exactly what might constitute . 

' ■ ■ . ■ ■ . ' ■ ' \ 

appropriate assertive hehavior in ^a given interpersonal encounter, as 
opposed to inappr.opriate submissive or aggressive behavidi?, depends 
largely upon' the frame ref erence of the individual. invoi.ved . A 
behavior exhibited by a -black adolescent toward, a white school official 
might be juSged submissive by a militant and aggressive (or\at least 

disrespectful) by many adult whites, yet it might be judged iquite 

' / . ■ ■ \ • ■ ■ 

.- \^ ■ : 

aiipropriate by his black and white age peers who do nbt° share^ all the 
views oi either of the more critical groups. \ 

rhe^-'etermi^ of what constitutes appropriate interactive 

behavior for an individual in almost any situation cannot be determined 
by non-peer groups, if. unpleasant side, effects such as previously 
discussed are to be avoided. . It^must-be determined by thosfe who share^, 
or at least are sensitive to, the individual's; values and sensitivities. 
In. .addition, it should be determined after some consj-deration ^tja'a. beejn 
given to the possible effect such behavigr would have upon those'wUtbj ' >^ 
whom he is interacting, since appropriately assertive behavior acknowh 
ledges the interests of all parties concerned. i 

SiTTTply defining -an Appropriate manner of behaving in interpersonal - 
interactions, even if done by peerS , can help very few people, 'so far; 
as changing tlieir 'behavior is concerned.^ Almost everyone who has be- 
haved in a manner hj^ judged to be inappropriate in a" given "situation 
knew, in retrospecn, how he would like to have behaved. Seldom, however 



does such af ter-the-f 4ct knowledge help him, in his i\ext encounter. 

' ' ' ■ . ""'] ■ ■ • \ ■ ■ ■-■::,A : ; -■ 

li'Then we refer to the assertiv^e style of interaction j we are talk-. 

ing about ways of beha^v^ang in dealing with others. Th are are a number 

of behaviors that are included in th4 category of the assertive style 

(Rathus, 1973) . These are: 

i. Assertive expressions, Re^fuse t:.o let others take ad- 

vantage of you. Demand your rights. Insist upon fair and ju^t treatment. 

Examples: "I was here first," "I'd lik^ moi^e milk, please," "Excuse r/ - 

me, but I , have to-4go now," "Pleas.e turn down^^the TV," "This place is ^ 

^ • ' " ■■ ■t-- . ' ' \ ' ' ■ y-^ 

a mess," "Y6u have kept me waiting here for half anhour," "This o 
steak .is well-done and. I ordered it medium-rare.\' 

*"j2, _ Express emotions. , Communicate your Mikes and dialik'^s 

spontaneotisly . Don t hij^de your emotions; express your feelings openly 

■ ^ A: ■ . '^f■ . A ■ ■ /. : 

and fif^nkly. Be honest in answerin^^ questions. Examples: . "I'/hat a ' 

^- A • ■ ■■■■ ^ • / 

cdor^^hirt I ,"-^I am\ disgust that man," "How 'gre^t you Idokl ," 

"I h&te this heat," "i'm, really tired," "Since you ''ask, I mucfe prefer 

■■■ - A. .:• . . ; ^ : . / ^ . 

you in another type o£^out_f it?. " 

3. Meeting others. Be direct and open with tho^^ whom you ""7 



would like to know better.^ Shyness or a f eelingA'oT nOtAimowingAw^h^ 
to say shouldn't kfeep you from meeting- others . Express /your pleasure 
a,t- seeing,, them both verbally and nonyerbally. Examples: "Hi^how fir 
you"? "Hello, I haven't seen you in months , "^"What ate you doing jwfith 
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jyours elf these- days"?, "Ho.wl do you like working at / 
"Taking, any good courses"? ^ 



.4.. Disagreeing with^ other#. When. yot> disagree with, soine- 
« ■ . ■ ■ - ■ ■ 

one, don^'t fake agreement just to "keep- the peace," e.g., sailing 

or nodding. Either disagree actively, when you are sure of your 

ground, or change the topic, or terminate the interaction. " • 

- 5. Questioning others. If you feel a request by a person^" 

in' power or 'authority does not sound reasonable, ask why you should 

do it. Mature individuals should 'not accept authority alone. 

Request explanations from^, teachers , relatives ,. and other authority 

■■' - ■ I . - ' ■ ' " ■ 

figures that are convincijig. Express your willingness to honor 

'■ I' ■ ■ •' • 

vo^j^^ary coininitments an(| to accept reasiDnable suggestions, but 

ake explicit your unwillingness to respond to anyone's whim. 

6^ Discussing personal experiences. If you feel your 

accomplishments are worthwhile or inteoresting , tell others about 

them. Let -people ktiow how . you feel about things." Relate your . 

eicperiences . Do not monopolize ' conversations , but do not be afraid 

to 'discuss your experiences. 

. ■ ** 

■■' ■ . 'J 

-7-* Accepting compliments. Don t knock yourself or be- 

' ' ^ • ■ 

come flustered when someone compliments you with sincerity. At a 

minimum, a .sincer§ "Thank you" will suffice.. Or, reward the com- 

-plimenter By S'ayang,^ .""^Tha^* s an awfully nic..e ' thin'g to say.. I 

appreciate it." Rewarding^ ratherVthan punishing, others for^com-. 

' , ' ^ , ■ . ' t 

plimenttng you is mutually satisfying. \^en appropriate, ^tend 

.compliments.. For example, if someone./s ays , "Wliat a beautiful sweater 

• ' ■ . * • ^, ■ ' ■ . ■ ' , ■ . • 

'respond, "Isn^t it a lovely /color? - Ivhad*"^' hard time finding it." 



8. • Expressing opinions. Ifliile at times you may wish to 
give V;j?'0'^T?,. basis for an opinion, don't be pushed into justifying every 
opinion by someone who takes issue with every, comment. You might;^ say 
something like, "Are you always [so disagreeable"? or ^'I have no time" 
to waste arguing with you,'- or"YOu seem to have a great deal in- 
vested ixi being right regardless of what you say, don't you"?. 

9. Eye contact. In interacting with others,, don't avoid 
eye contact, but look directly into their eyes. ^ 

As you can see, quite a few things need to be considered when'' • 
interacting witli 'others . It is difficult to define just, exactly ^ 
what Vassertivene33" means,' but behaviors such as those just i 
described serve to illustrate the concept. ... 

But remember what _* we discussed before, appropriately assertive 
behavior- is defined by existing norms of the peer grdbp. In, addi- 
tion j appropriately' assertive behavior includes consideration for. 

the. rights of others , as well as refusal to allow, violation of your 

• • ' y •■ • ^ . 

own rights. ; , ' 

b., ■ GROUP ASSERTIVE TRAININ-^ MODEL 

" ' ■ --■—t -::::pt>:-' rr.:^----^--: 4 -- --- \ ' . 

- - "Rat}ner" than" j us^ providing peer suggestions concerning appropriate 

■ ■ ' ' i ■ 

;»' 

assertivene^s in a variety 5f social situations , this training program 
includes the demonstration— of- appropriate behavior for those ^tu(^^ents 
desiring to. improve their interpersonal, competence. In addition, 
op'portunities will be afforded for practicing the assertive beh'aviorSj 
involved and for receiving feedback from; pe^rs eat]fc^^rning the 



performance. The techniques to be. employed in this training program 

V • ••; ■ ^ /' . v" 

- include (1) assertive behavior modeling by more skillful peers, 

. (2) behavior rehearsal through role playing the desired assertive \ 
behavior with peers, and- (3). ;,f e-edback concerning role-played performance 
through structured critiques conducted by peers and through video • 
tape playback (latter . is optional) . " ' 

The'se techniques have been combined, to form a training model 
consisting of a seven-step procedure which will enable participants 
to develop a repertoire of behaviors which, asi judged by themselves 
and theiriji^peers , are appropriate and should be employed in anticipated 
interpersonal- interactions. The seven steps are repeated, usually 

■ in sequence, until each par tic ipant hii^ achievedythe level of inter- ' 

personal competence and confidence desired. The ideal number of 
• participants" at any one tipie is ahout 12 (cf ^-Alb^rti & Emmons, 1970). 

/ . ' ■ •» " '\ ' . ' 

f ' . • , Training Note- " ^ ' - . 

1. -At this point begin . construe tion of this visual ^d on the chalk- 

board. Describe .each step thoroughly, „ in accordance with the 

following material. " 

' * • I . c, 

. Step 1. Investigate : A, member of the group, volunteers a 
•f description of an experience which he felt was socially unrewarding 
' to him. This jn'Jghpibe anything from 'being unable -to ask a girl for 
a date to responding aggressively to a racial, slur (It should be 
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noted that' the level of re'lative incompetence represented by the 
behavior described is. to some extent. a function of how long an indi- 
vidual has participated in interpersonal relations training with the 
particular group.) The volunteer is questioned by the group *tp define 
thi par^m&ter involved in. order to facilitate subsequent role playing. 

' . Step 2. Role I^lay : The volunteer and another member of 
the groiip role play the, -situation described in Step 1,' The volunteer 
role plays himself, and the other group member plays the individual 

si . * 

with whom the volunteer ' s ^encounter took place. The goal of the 
volunteei;; at this step is*to.do .the best he can to improve upon his 
original" and -unsatisfactory (byt his judgment) performance. The role *. 
play is video recorded (^optional). If the describ.ed situation involves 
several people, an appropriate number of volunteers will be required. 

Step 3. Feedback and Guidance : Upon completion of Step 2, 
the group' provjides feedtjack to the volunteer concerning the favorable 
verbal 'and non-verbal components of his performance^ Tlie 'video 
relordings-is used wherai^gpropri-a^e to c-^?L%^ attent4.on to aspects of v 

r 

his performance which can be reinforced . 'Suggestions are made (care- 
fully avoiding negative criticisnr) thafe^could lead to improved performanc 
in- spch situations. • • . " 

Step; 4. ModeJ,ing ; • The situation 'role played In Step 2 is . 
repeated, but this time another grou^member takes the pl^-de* of the / 
volunteer and models the 'desired ass-ertive behavior as' defined by the 
grpup 'during Step\3. - . . ■* , ). 



• Step'^'5. Keedback and Guidance : Step 5 is similair to Step 

3 in that the modeled behavior is now discussed for the edification 

and guidance of the volunteer. 

Step 6. .Rehearsal : The volunteer again role plays the 
> ■ ■ 

sam$" situation, this time incorporating . the guidance received f rom j^his 
peers. At this point, he is actually rehearsing his role in an 
anticipated real-life encounter. ^ 

Step 7. Reinforcement ; The performance exhibited during 
Ste^ '6 will be an improvement over that exhibited . earlier . -It is V 
appropriate at this pBUri^ for the group to compliment the volunteer on 
his achievement and encourage his practice of the interpei^sbnal skills . 
he is alcquiring in real-life situations. (A frequent, occurrence in 
such training is that members of the Jgroup^^r'lg situations outride 
the group context which permit the ^volunteer to achieve reinforcement ^ 
as a consequence of the successful ernployment of the rehearsed behavior. 
Such efforts, "of course, /are to be encouraged.) 

The seven-step -procedural model described above is designed to 
permit definition of approximate behaviors b^ one's 'peers and to 
capitalize u|)on the reinforcing properties of peer approvalV To the 
extent that an individual receives positive reinforcement for engaging 
in assertive behavior, the greater the li4celihood that , such behavior, 
will generalize to a wide range of social situations, 

Procedural /PoinVs . -^-^ * * - i 

1. - • " . \ \ 

• Obviously, an individuaj; who might *be considered gr.ossly deficient; 

' ' ■ / ■ • x 

in interpersonal relations skills, might be too self-conscious to engage v 

■ ■ 2?> ' ■ • ■' 
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in the training dejscribed above or too sensitive to accept adverse 

/ A - . . 

criticism conceding his performance during \^raining sessions. These 
two potential/problems- are minimized through specific techniques. 
First, ajll/^ar ticipation is voluntary; no one is required to . engage 
in role /inlaying activities unless hie wants to, but he is free to 

obserwB and,,tq participate in all other aspects of the training at 

' / 7 ' ■ - • . * I 

his/owp option. Second, comments concerning participants^ p^rforma^pce 

c^rj^ylg modeling and role playing are required to be positive^ and con- 



/ 



/ structive in nature. A procedural rule employed in . each training 

•/ ■ ' ■ ' i 

/ session is that negative comments are nqtoP^irmitted , but ratiher that 

desired assertive behavior is shaped exclusively through us^ of positive 
reinforcement. ' / 



'\ \ . 4' ' ' Training Notes. 

1. Summarize the lecture to . tl:iis point 
^2.^ D^etqrm3^ne^,swl;^ether there are any questions 



T 

■ 



r3v i; lif tiimef i^^ <^vailable, go immediately into applicaj/ion of the 



training model. 
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GROUP LEADER LECTURE-DISCUSSION 
ASSERTIVE TRAINING 



Intended Personnel ; Any student who may later serve as an^^Assertive 
Training Group Leader. '"'f ' • \ - 

Time Required ; Approximately one hour. ^ \ 

Discussion Leader ; Training Coordinator 
X Outline ; . The following represents an outline of the points to be 
CQvered during this session. 

\ 

V. , . 

Training Notes 

1. Atteihpt to elicit student participation in .discussion of these 
points. 

.2. Role-playing to demonstrate certain points should be used where 
/ * time allows. 

I* Points which every Assertive* Trainitig Group Leader should keep 
in mind . • ^ * ^. . " 

1. • The group leader is not ari expert" or an authority, and 

cannot answer^ all the questions which will be raised nor 
offer solutions for all the problems which are "presented. 

2. " The group leader's chief function is to keep the dis- 

cussion in the topic 'being considered and to help the 
^ group summarize its thinking and arrive at conclusions. 
The group leader plays an active but non-directive role 
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in stimulating discussion and encouraging realistic 
situational analysis. 
3.. Th& group leader sTiould keep in mind that every member 
of the group can help by entering into the discussion 
and speaking freely , giving the group the benefit of 
their personal viewpoint and unique experiences, and 

By giving others a "chance to express their opinions. 

-f ' ■ " * 

.4; .The group 'leader should not present sp.ecial .personal 

. *" . " ' • . ^ 

ideas to the group to influence their decisions, all 
decisions ^'should repres'ent the collective thinking of 
the group. . , " 

■ The group leader . should exer-t and maintain sufficient 
control such 'that only one group member is speaking at 
any par ti(?.ular irime. 
6. '^'he group leader should encourage each member to Express 
opinions fully ,r without being unnecessarily lengthy. 

'7. The group leader should not address questions to the 

grbup as a whole. If a question is to* be asked, address 
it to ,a specific member, especially one .demonstrating 
a low level of participation, h 
8\ Vne group leadet should attempt to ask questions ^that 
require members to carefully consider the situation 
before responding. ' * - * ' 
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9. The group leader should encourage the expression of 
different points of view. 
'10. The group leader should periodically summarize the 

group disctission to that point, but should not repeatedly 
- ' ' cover the same point(s). ^ . • 

n ■ 

11/ The group leader must strive to maintain an atmosphere 
^ * ■ .. ■ ' ' * • 

conducive to the open expression of feelings. By 

. t ■ 

.r, requiring that comments be positively phrased, no 

group member will hesitate to participate- due tp fear 
"of negative commt^nts from the group. _ . 

II. Application of the* assertive group training model.. 
1. Objectives^most likely to be achieved. 

a. Cognitive insight into practical problems of inter- 
action. ^ . . . 
^ , b. Insdght into possible methods for dealing with 

such problems. , 
. "* c. An increased awareness of a diversity ^of 'viewpuints 

that may exist concerning a .'^s ingle problem. 
, d. An increased understanding of . the . viewpoints of 

others . 

e. .An» increased awareness that open communication is 
required to effectively interact ,^ith others, having _ 
differing viewpoints. . . ; * 

f . lExperience in diagnosing interpersonal behavior. 



Points,, relevant to application of" the model. 

a. Follow the discussion model. * ' 

2^, Ask for a volunteer to describe an interpersonal 

situation which that .individual felt could have 
\ • * * 

been" handled .more effectively. 

2^. Have the volunteer and one other person role- 
play the described situation. 

_3^. ' Elicit ^observations , suggestions, and comments* 
from'?he group. members • It is important that 
these, be stated in a positive manner. 

4^. Bi;iefly summarize the'results of the dis'cussion 
in the form of behavioral suggestions, what -the 
actQT might do to improve the effectiveness in 
dealing with that aituation. 

5^. Ask. for another volunteer to model the suggestion 

_5. Elicit additional coniments from the group.v members 
concerning the. perceived eff ectiveness^of the 
modified behavior exhibited in the role-play. 

7_.' Comprehensively summarize the suggestions for 

the original volunteer. * 

Request that the original volunteer replay the 

situation, attempting to incerpotate .the pooled 

• 0 

group suggestions ... 
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■ 9^. Elicit additional positive comments from group 
members,, including one or more references to 

the observed improvement in the volunteer's 

/ 

i method of dealing with the situation. 
10 . Emphasize that this represejjjts rehearsal for 
the use o^ the modified 'behavior in social 
situations similar to the one originally role- 
played. _ ■ 
Additional considerations in model application. 

a. In the Investigation step, don't question the ^ 
volunteer too deeply with respect to motives, as 
this may produce def ensiveness and discourage -future 
participation.; During the Investigation step, the 
voltunteer should be requested to identify .the ob- * 
jective which he (she) had in mind during the 
original situation. In other words, what was the 
volunteer attempting to accomplish through inter- 
action with thB otherts)\in the situation. If the 
outcome of the interaction was not satisfying most • 
likely the ob j ective was not attained. In. order to 
develop effective guidance for achieving an objective, 
the objective must be clearly and specifically stated. 

b. ". For the Role-Play step, the group leader and all actors 

should confer prior to the role play to insure that'seach 
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role player thoroughly understands what is to be 
done. Tliis precaution frequently serves- to in- 
crease the realism of the role play. - ' 
In the Feedback and Guidance stlep, after substantial 

* 

guidance has-been elicited from the group members, 
*the volunteer should be requested to select the 
technique which seems most natural. 

Rememb er - The guidance activity consists basically 
of. /identification of alternative methods, for suc- 
cessfully handling a specific type of social * ' . 
interaction. ,1 
The group leader should have"^everal situations in ^ 
mind which can be role played if the group , members 
do "not have,-- or ^will not volunteer, an instance of 
ineffective interaction.. 

Care should T^e taken during the initial group meeting 
so that members *of, the various ethnic .groups repre-- 
sented in the session do not sit as a block, but are 
intermingled. Intermingling member;©, of the ethnic ~ 
groups facilitates active discussion among the group 
members . • 
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ASSERTIVE. TRAINING' DATA SHEET 



This form is used by the Assertive 'Group Training Leader to 
r^GoLci the situations volunteered by various group members. A* 
sheet is assigned each group member. These records can be used in . 
one or mote of the following ways: (1) the frequency of volunteeri^ng 
on tihe part of each member can readily be determined, (2) the type(s) 
of situations presenting the most diffi^culty .to members can easily 
be' identified, and (3) the transfer of training aspect can be followed- 
up through asking a volunteer at a later date whether the modified 
behaviors have been used in a situation similar to thcLt originally 
described. . / ■. 

The data sheet should take the following ^.orm: 
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ASSISTIVE TRAINING DATA SHEET 



Group member__ 



Training dates: .'From_ 



To 



Role Play Date 



Description of , Situation 



Comment 
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